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This lesson plan is designed to engage students in the reading and interpretation of primary source documents in a group or class-room setting. Students are encouraged to work through the Primary Source Village Tutorial in advance of this 30 minute discussion in order to ensure that they are all familiar with the fundamentals of primary sources and their use. The materials provided include:
· Four sets of primary source documents

· Question sets for each set of documents

· Material related to Historical Context for the Instructor
The instructor should begin discussion by encouraging the students to describe what they learned from the Primary Source Village Tutorial. This will serve the dual purpose of getting the conversation focused on the challenges of finding and using primary source documents, and allowing students to submit for general discussion any questions they may still have about primary or secondary sources. 

After the theme of the lesson is established, it is recommended that the instructor divide students into three- to four-person groups and provide each group with one of the document sets and associated questions provided. The small group setting is advisable because it encourages each student to examine her/his sources up close and engage with fellow classmates in an effort to decipher it. However, if the class is comprised of fewer than ten people, the instructor may wish to moderate a general discussion using as many of the sources as time allows.

Each of the four document sets seek to explore challenges related to placing primary sources into their proper historical context. The students will be asked to begin by identifying each of the sources in their set and establishing the following information: What is the source? In other words, is it a photograph, a memorandum, a letter? When does it appear to have been made? Who made it? Where does the document come from? And for whom was it produced?  With these details established (insofar as they can be established), the students will then seek to determine the relationship between the documents in the set. This may mean placing the documents in some sort of chronology, or identifying by their best collective guess the greater historical context within which the documents may have been produced. Having interpreted the documents as they relate to one another, the group will then begin asking questions of what the documents DO NOT tell them. Can they determine, for instance, why certain activities are taking place? Or, are they able to identify important absences from the documents? These are difficult questions to answer when one knows very little about a given topic or about the sources in one’s possession, but they are very important to interpreting primary source documents. Finally, the students will speculate on what other sources they will need, with as much creative detail as they can muster, to engage with the document set further. After this, if time allows, the groups will share their findings.
The Four Sets of Primary Source Documents are:
Set 1:
Student Life at the University of Illinois

--From the Dianne Sautter Campbell Papers, 1967-1971
Set 2:
The Great Depression
--From the Allen Hicks Papers, 1939-1943
Set 3:
The University of Illinois and the Cold War

--Documents related to the Clabaugh Act

Set 4:  The Co-ed University

--Documents relating to dating at the University of Illinois

It may be noted that sets 1 and 2 are slightly less difficult to interpret than sets 3 and 4 as they do not require as much outside knowledge in order to make astute interpretations of them. Sets 3 and 4, however, may prove the more engaging for precisely this reason.

Question Sets 

Set 1:
Student Life at the University of Illinois

1. Dianne Sautter Campbell attended the University of Illinois from 1967-1971. What do these documents tell us about her experience at the University? Compare the photographs: do they suggest anything about her life as a student? 

2. Can you situate these documents in a wider historical context? What was going on in Champaign-Urbana in the late 1960s and early 1970s? What was going on nationally or even internationally? 

3. Imagine a research topic for which these documents would be useful. What other sources, both secondary and primary, would you look for to support your imagined research?

4. What types of sources are these? Which among them do you think is the most meaningful source? Why? Do you see any challenges to using any or all of these sources? What are they?

Set 2: The Great Depression

1. Allen Hicks attended the University of Illinois from 1939 to 1943. What does his photograph tell you about his experience as a student? What is the larger historical context that might inform the way he is dressed?

2. Do you recognize the University that Hicks describes in his letter? How does the letter put the other documents into context? What do the account sheets suggest about Hicks and/or the time in which he attended the University?

3. Imagine a research topic for which these documents would be useful. What other sources, both secondary and primary, would you look for to support your imagined research?

4. What types of sources are these? Which among them do you think is the most meaningful source? Why? Do you see any challenges to using any or all of these sources? What are they?

Set 3: The University of Illinois and the Cold War

1. These documents reflect a controversy that seems to have had both local and national dimensions. Can you make sense of how they relate? What is the greater historical context? Who is J. Edgar Hoover? Who is his audience in the newsletter? What is the message of his letter to them? 

2. What is the Dubois Club? What is the Rubicon Review? What is the Clabaugh Act? Why is the head of the FBI in correspondence with a UIUC student (Goldstein)?
3. Imagine a research topic for which these documents would be useful. What other sources, both secondary and primary, would you look for to support your imagined research?

4. What types of sources are these? Which among them do you think is the most meaningful source? Why? Do you see any challenges to using any or all of these sources? What are they?

Set 4:
The Co-ed University

1. All of these documents relate to dating at the University of Illinois between 1914 and 1975, and all of them are from published sources. Do these sources appear to be official or unofficial? Who do you think published them and for whom? 
2. How do you think ideas about dating have changed over the past century in the United States; or have they changed at all? Do these sources seem to confirm your assumptions or challenge them? How? Why? 
3. Imagine a research topic for which these documents would be useful. What other sources, both secondary and primary, would you look for to support your imagined research?

4. What types of sources are these? Which among them do you think is the most meaningful source? Why? Do you see any challenges to using any or all of these sources? What are they?

For the Instructor
To assist the Instructor in generating conversation around the sources provided. 
The historical context of some of these document sets may be elusive upon first glance, and it is understood that students may require a brief historical lesson to make sense of the documents. With this in mind, the instructor may wish to provide the following information to the students.  We recommend that the students have a chance to “read” the documents before further elaboration is provided, however, in order to demonstrate the importance of building understanding through the collection of information. 
Historical Context

At the end of World War II, the United States and the USSR became involved in the Cold War.  The U.S. assumed a aggressive approach at home and abroad.  Domestically, many Americans feared not only Communism around the world but also disloyalty at home.  Loyalty programs, anti-subversion laws, congressional investigations and prosecutions rooted those suspected of sedition out of government positions.  At the University of Illinois, the hysteria surrounding communism resulted in infringements on academic freedom, as the discourse was narrowed by fear. 

The United States also emerged as the wealthiest nation in the world.  The economy boomed and rising incomes doubled the size of the middle class.  In 1944 Congress passed the GI Bill of Rights.  Under part of the law, the federal government paid a significant portion of tuition for veterans.  Between 1940 and 1960, the percentage of college-age Americans who attended college almost doubled.   University of Illinois enrollment more than doubled, and satellite campuses were opened in Galesburg and at Navy Pier in Chicago.

Although the Cold War era brought repression and conformity, counter trends also emerged during the era that not only affected college students, but were often driven by them.  Energized by the black civil rights movement, students and activists began to question and protest racist practices locally and nationally.  By the late 1960s, the civil rights movement had strongly influenced other groups, which embraced its tactics.  Many protesters denounced arbitrary and autocratic higher educational environments, and engaged in acts of disobedience.

The youth movement’s struggles gradually fused with the protests of students who opposed the Vietnam War.  By early 1968, student demonstrations and strikes, which sporadically turned violent, occurred on hundreds of campuses, including the University of Illinois .

The political actions of young Americans had lasting effects.   Higher education became less dictatorial, as curfews, dress codes, and other capricious rules came to an end.  Colleges and universities also became more diverse, as more working class students, racial minorities, and women were recruited and matriculated.  What started as an era of repression turned to one of dynamism.

Clabaugh Act

Almost immediately after the end of World War II the Cold War began.  Civil wars broke out in China and Greece, and President Harry Truman established the “Truman Doctrine” in March, 1947, affirming the American policy of global opposition to communism.  Domestically, the federal government initiated “loyalty oaths” for federal employees, and many public and private agencies followed suit soon after.  In Illinois, the General Assembly passed the Clabaugh Act in July, 1947.  The act prohibited any official from the University of Illinois from extending university facilities “to any subversive, seditious, and un-American organization, or to its representatives.”  The sponsor, Rep. Charles Clabaugh of Champaign, said the bill was directed specifically at the American Youth for Democracy chapter on the University of Illinois campus, but would generally stamp out any and all “subversive” organizations on campus.  The bill was passed unanimously in the house and by a 41-1 margin in the senate.

Sex and the Coed Institution

During the post-World War II era college students found themselves caught between the puritanical era of conformity and the burgeoning movement to open discussions of sexualities.  Although the demands of public morality limited the amount of discussion of sexual topics, student publications often flouted these proscriptions.  The release of the Kinsey Reports and the overturning of obscenity laws also opened new avenues of discourse on campus.  In the 1960s, the availability of the birth control pill and the questioning of conventional sexual norms led to new understandings of sexual practices for many college students. 

Drawing on the traditions of English common-law, American colleges and universities in the nineteenth and much of the twentieth century acted in loco parentis (in the place of a parent) for their students.  The English model of schooling included not only educational but also moral instruction for students, which was understood as equivalent to parental authority.  Well into the twentieth century, courts permitted extensive authority to schools and exhibited antagonism to the claims of student plaintiffs.  At the University of Illinois, student handbooks and regulations codes explicitly spelled out campus rules.  For example, the handbook for freshmen women listed regulations for female students on male callers, car riding permissions, and curfews.

Changes in U.S. education, concurrent with a broader reading by courts of the rights of students, began bringing the theory of in loco parentis into disrepute by the 1960s.  The momentum of the Civil Rights movement touched nearly every facet of American life, and students demanded broader discretionary rights. 

During the 1960s, the courts gradually abandoned in loco parentis in favor of due process in disputes between students and educational institutions.  In response to student free speech movements, other transformations came as courts established that students at public colleges and universities did not surrender their First and Fourth Amendment rights upon entering schools.
--Written and compiled by Will Cooley and Debbie Hughes for the Student Life Archives, University of Illinois, 2006.

