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2. Charge
The ten tasks from the charge were addressed as follows:
Subgroups (reports below) were tasked with each of the charges 1–6. Charges 7 and 8 were carried out through regular communication through the division representatives, and Library Administration, Executive Committee, and other groups as needed were apprised of progress as needed. This report serves as the completion of Charge 9. Charge 10 (policy recommendations) was embedded contextually in individual subteam reports.

Full Charge
The Teaching and Learning Task Force is charged with investigating and articulating a strategy and logistical framework for providing an organized, visible, and impactful suite of services supporting faculty and student instruction.  The overarching responsibility of the task force is to identify current practices and corresponding needs for delivering library instruction, with recommendations for how the Library could strengthen networks of instructional support.  This work should include defining the universe of activities covered by Library instruction to be addressed by the group’s efforts.  Outputs from the group should inform both an internal support structure, as well as make recommendations for how the Library can connect to provost and campus-level student learning outcomes and goals, as well as related teaching initiatives.  Findings of the group will be informed by iterative and collaborative feedback, reflecting the broad diversity of instructional support provided throughout the Library.

The task force will serve for 3 years, and deliver yearly and final reports and recommendations to the Library Executive Committee, with information shared for feedback with the administrative position for user services.  Task force outcomes will be organized into specific areas of emphasis for each year, based on priorities the team develops.  In the first year, the task force should investigate the impact of the building project on the provisions of teaching and learning services to undergraduate students.  Additionally, by the end of the first year the task force should assess and prioritize instructional needs, and develop a specific set of outcomes for the final two years of task force activities.

The task force has the following responsibilities, informed by feedback from colleagues in the Library:
1. Identify metrics and methods to demonstrate how and where Library instruction makes an impact on student teaching and learning;
2. Coordinate with Library colleagues on developing a comprehensive teaching and learning assessment and reporting program connected to reporting structures of the Library, campus, and profession (e.g. ARL/ACRL);
3. Identify necessary components of a shared repository/clearinghouse of teaching materials for Library instructors, and develop a plan for maintenance and updating;
4. Coordinate with Library colleagues to identify needs for a professional development program;
5. Identify teaching technology support needs, both in the Library and for instructors teaching remotely;
6. Identify what support is needed to promote the Library’s instructional programming and contributions to student learning to campus partners, including teaching faculty and campus administrators;
7. Regularly share information about the team’s progress across formal and informal instructional communities of practice, including teaching teams and colleagues working on training and professional development for instruction;
8. Produce year-end reports documenting progress, updates, and plans for the next year’s activities;
9. The final report and assessment should make recommendations on how best to sustain coordination, whether vis a standing committee or inclusion of responsibility for coordination of instruction within an administrator’s portfolio.
10. Inventory needs for policies related to teaching and learning activities, and a develop a communication plan as part of the final report.

The team will work closely with others in the Library working in relevant areas (e.g. Library Assessment and Organizational Development and Training), and may periodically charge sub-teams to work in areas such as assessment, policy development, technology, and professional development.

3. Executive Summary

Background
The Teaching & Learning Task Force was proposed out of a series of discussions about needs for teaching and learning support and building an organizational structure, culminating in a July 2021 open forum. The task force was appointed in late Fall 2021 and held its first meeting in February 2022.  The initial charge of the group reflects both ongoing, unmet needs for teaching & learning support, as well as newer needs resulting from the impacts of COVID, various challenges and opportunities at the unit level, and the closure of the Undergraduate Library.  Many of these needs changed over the course of the three years the task force met, and these modifications are addressed in relevant sections below.

The overarching direction given to the task force was “investigating and articulating a strategy and logistical framework for providing an organized, visible, and impactful suite of services supporting faculty and student instruction.  The overarching responsibility of the task force is to identify current practices and corresponding needs for delivering library instruction, with recommendations for how the Library could strengthen networks of instructional support.”  We looked at all the interconnected components of teaching in the Library, and divided the work into subteams with staggered start and end dates to make the work manageable given the time and resources available.  This final report comprises an overall recommendation for strengthening the impact of library instruction based on the combined work of the subteams, rather than a series of individual recommendations to pick and choose from. 

Our findings compile needs related to building a sustainable ecosystem for teaching and learning.  Extensive and diverse feedback from colleagues informed the recommendations below, and the final report seeks to identify commonalities in describing a path forward. Feedback received over the course of the task force conveyed a shared desire for structures facilitating collaborative learning from each other’s expertise, recognizing the diversity of teaching experiences and environments across individual portfolios.  While colleagues currently deliver broad and impactful instruction, there are critical gaps in ongoing support.

The structure recommended in this report fosters professional growth for Library instructors, and provides an infrastructure to support existing and emerging needs with potential to make an impact supporting both departmental and campus-wide teaching and learning priorities.  A significant number of recommendations require new or additional ongoing work (additional job responsibilities) from those with expertise in teaching and learning.  Much of the work would also benefit from hiring in new expertise, although this is challenging in the Library’s current economic context.  However, adding new teaching expertise does not necessarily mean hiring in dedicated instruction positions, as some of the positions on the Library’s “wish list” could benefit from having defined teaching expertise as part of the skill set for any individuals recruited to these positions.  

The need for additional time and expertise is exacerbated by feedback we received indicating a lack of capacity across library instructors to meet current instructional demands.  A strong, appropriately-resourced organizational leadership model, supported by library administration and colleagues in critical roles such as the Faculty Review Committee and Promotion and Tenure Advisory Committee, will be necessary to move forward with reshaping teaching and learning support.

Subgroups (reports linked on the task force homepage)
1. Organizational Structure
2. Professional Development
3. Assessment
4. Instruction Promotion
5. Instruction Technology 
6. Instructional Materials Repository

Organizational Structure
This was the final subgroup, and from June-October 2024 analyzed the recommendations from the other subgroups in order to determine an appropriate organizational structure, and address the charge goal of “...how best to sustain coordination, whether vis a standing committee or inclusion of responsibility for coordination of instruction within an administrator’s portfolio.”  Each of the other team reports indicate a need for an individual or group to provide ongoing support and leadership in order to create and sustain growth in library-wide teaching and learning.  The organizational team considered how to best align the specialized skills to perform the time-intensive work required to implement even a portion of the recommendations from the task force’s subgroups.

Professional Development
The team formed in September 2022 to address the charge item: “Coordinate with Library Colleagues to identify needs for a professional development program.”  In executing its work, the group went through three distinct phases, each with a feedback loop:  
 
1. Teaching in Action Scenarios:  Develop and validate vignettes that can be analyzed for specific knowledge and skills needed in each scenario. 
2. Competency Categories: Synthesize, group, and describe the skills identified in the Teaching in Action Scenarios, placing them into specific categories. 
3. Training Priorities: Identify training priorities for new employees based on the competency categories. 

Priorities for the competencies developed in phase 2 were determined based on feedback from colleagues, a structure for the training program developed utilizing the following sequence: 
 
1. Delivery: Teaching  
2. Content: Information Literacy Integration 
3. Structure: Instructional Design  
4. Evaluation: Learning Assessment 

Assessment
An assessment subgroup was appointed in Fall 2022 to address multiple tasks from the charge.  The group conducted two major activities: a teaching space assessment consisting of a survey and focus groups of library personnel in November/December of 2022, and an analysis of current and desired needs for instruction assessment practices and needs, which ran from May to September of 2023.  The analysis included a literature review, a survey of library instructors, and review of data captured in LibInsight to identify current metrics and methods, interest in broadening assessment, and challenges and obstacles to building a more robust teaching and learning assessment infrastructure.  Many individuals consulted are interested in new forms of teaching and learning assessment and want to learn from peers, but we don’t have an infrastructure which provides support for developing and sharing innovative or impactful assessment methods.  This work would need to be supported by the leadership structure defined earlier in the report.

The group’s work addressed two charge items directly, and informed the work of the Instruction technology group, described below.
1. Identify metrics and methods to demonstrate how and where Library instruction makes
an impact on student teaching and learning;
2. Coordinate with Library colleagues on developing a comprehensive teaching and
learning assessment and reporting program connected to reporting structures of the
Library, campus, and profession (e.g. ARL/ACRL);

Instruction Promotion
The goal of the working group was to address the following component of the Teaching and Learning Task Force charge: “Identify what support is needed to promote the Library’s instructional programming and contributions to student learning to campus partners, including teaching faculty and campus administrators”

The high-level findings from divisions were mixed on promotion of teaching and learning activities. There was a lack of enthusiasm for centralized promotion since many participants in the survey perceived that they were at or over capacity in their teaching and learning activities, in balance with the other aspects of their positions. In looking at the environmental scan, however, the Library was missing key elements of centralized instruction promotion support generally found in comparable institutions and recommended by core organizations. This suggests a need for coordination on instruction activities in the Library. For example, at other institutions with a centralized instructional unit, there is typically an individual assigned with scripting and promoting library instructional resources at the campus level.

There was a significant amount of conflicting feedback, which may be due in part to the different approaches used by library units and those who work with specific academic departments, programs, and user groups on campus.  The gap between best practices as illustrated by ACRL documents (“Characteristics of Programs of Information Literacy that Illustrate Best Practices: A Guideline, Category 6 is Communication and Advocacy” and the ACRL “Roles and Strengths of Teaching Librarians”), and current practices noted in the Internal Documents section and the Key Findings below suggest that the Library could invest in this area in order to be more in line with its peer institutions.

Instruction Technology
In Summer 2024 a small subgroup was formed to "Identify teaching technology support needs, both in the Library and for instructors.”  The group built on the 2022 analysis of teaching spaces by the assessment team, the 2021 Instruction Subgroup report from the Main/UGL Integration Task Force, and gathered feedback from team members and colleagues.  The findings related to a number of other subgroup recommendations, including updates to technology in teaching spaces; professional development for online teaching and developing instructional materials to support online learning; storing examples of best practices for online teaching and learning materials, and expanding the amount and variety of Library teaching spaces.  The group also identified an emerging need for support for hybrid teaching. 

Instructional Materials Repository
The group addressed the following item from the charge: “Identify necessary components of a shared repository/clearinghouse of teaching materials for Library instructors, and develop a plan for maintenance and updating.” 
 
The group gathered data on potential interest, needs, and specifications for a repository from multiple internal and external sources.  Sources consulted included: 
1. A review of professional repositories, such as Project Cora; 
2. A survey of interest and need across Library divisions; 
3. Conversations with CITL. 
 
A survey was shared with colleagues across divisions, and some divisions hosted individual or group discussions about potential needs or interest in an instructional repository.  A number of concerns about implementing a local repository were voiced.  The most significant concerns expressed were about infrastructure maintenance, as well as the review, vetting, and weeding of content to make sure that materials in the repository are accurate, up-to-date, and non-duplicative.   Additionally, a number of colleagues had questions about how ownership of materials would be attributed, and re-use rights assigned.  Creative Commons licenses were also suggested as part of the discussion around material ownership. 

However, despite these concerns over how a repository would be implemented and maintained, there was positive feedback around the utility of a repository, with many colleagues noting curiosity around how others were teaching similar content, and the opportunities to improve or modify individual teaching based on best practices of others shared in the repository.  The tool was also noted as a way to preserve institutional memory when an instructor leaves and a colleague has to take on their instructional load.

4. Summary Recommendations
Source report abbreviations used:
· Organizational Structure (OS)
· Professional Development (PD)
· Assessment (AS)
· Instruction Promotion (IP)
· Instruction Technology (IT)
· Instructional Materials Repository (IR)

1. (OS1) Form an instructional unit with leadership responsibilities aligned with other recommendations in the report.
2. (OS2) Charge an implementation team to scope the instructional unit’s specific roles, membership, and relationship to the structure of the University Library.
3. (PD1) Adopt the Basic Instruction Competencies (Appendix 1) as the foundation for teaching and learning professional development programming.   
4. (PD2) Design teaching and learning professional development programming that aligns with the Basic Instruction Competencies and reflects the prioritization sequence of Delivery, Content, Structure, and Evaluation.   
5. (PD3) Leverage the established Reference Hub Training program as a model for developing a teaching and learning professional development program that offers a mix of standard sessions that are offered annually as well as supplemental specialized trainings.  
6. (PD4) Target the teaching and learning professional development program to newly hired graduate assistants while also ensuring it is open and welcoming to staff, academic professionals, and faculty.  
7. (PD5) Support unit heads and other supervisors in structuring employee time to ensure people are able to attend training sessions.
8. (AS1) Create a sustainable instruction assessment framework
9. (AS2) Form an instructional assessment community of practice
10. (AS3) Conduct more investigation into metrics that connect to positive learning outcomes, student success, and willingness to engage with the Library
11. (AS4) Develop shared assessment strategies
12. (AS5) Identify an infrastructure for data collection and sharing
13. (IP1) Support staff and GAs for building successful programs. 
14. (IP2) Inward discussion and consensus and outward communication about the service we provide. 
15. (IP3) Begin with well-established and successful instructional programs that use promotion 
16. (IT1) Establish a consistent calendaring system for booking teaching spaces 
17. (IT2) Provide training for instructors providing hybrid or online instructions sessions 
18. (IT3) Develop materials/documentation/best practices around creating digital learning objects  
19. (IT4) Develop training for online/hybrid teaching pedagogies on utilizing digital learning objects alongside classroom teaching 
20. (IT5) Investigate options for improving teaching capacity within unit-level spaces  
21. (IT6) Continue to investigate and improve accessibility and ergonomic needs on a regular schedule 
22. (IR1) Appoint an oversight team (see OS1 and OS2 above) to investigate repository software options scope an intake and review process (see Appendix 2 for desired features).

5. Detailed Recommendations

Organizational Structure
All of the other subgroups revealed the need for a formal, ongoing leadership group if the Library determined that they should move forward with addressing these needs.  Creating and reviewing models was challenging, particularly given the considerable new workload that providing adequate support for teaching and learning requires.  While a summary is presented below, the full subgroup report should be reviewed prior to moving forward with this recommendation. 

The responsibilities for the leadership group range from supporting day-to-day logistical needs, to creating a shared culture of teaching and learning.   Examples of practical need included supervising the creation and intake processes for an instructional materials repository, working with Library IT to scope updates to teaching spaces, and expanding our capacity to support campus growth in online learning.   Needs related to building a library-wide culture centered on a variety of professional development to build expertise and create opportunities for colleagues with instructional expertise across the Library to learn from and contribute to a shared vision for teaching and learning.  The team identified ten areas of need, culled from earlier reports:
1. Professional development organization
2. Providing support to formal and informal communities of practice 
3. Leading workshops/consultation on more advanced concepts like scaffolding/curriculum mapping 
4. Instructional Repository development, documentation, and maintenance 
5. Documenting and organizing best practices for instructional design 
6. Administering instructional grants for library instructors to develop new workshops, courses, online programs, and related instructional content in partnership with campus departmental instructors
7. Library-wide instruction assessment leadership, including collaboration with departmental libraries and Library Assessment on standards and reporting requirements, as well as organizing assessment activities to be conducted at library-wide scope
8. Providing support and consultation with Library IT on educational technology needs and training, including classroom space development 
9. Connecting library instruction to campus strategic teaching and learning discussions/initiatives
10. Formally liaising with CITL and other campus teaching and learning leadership groups to connect library teaching and learning to broader initiatives

Three organizational models were considered, with the final majority recommendation to form an instructional unit with responsibilities aligned with the areas of need above.  The unit could be part of an existing unit, or formed as a stand-alone unit, and would have both permanent members and a rotating team of colleagues with shorter term appointments to bring in teaching expertise from across the Library.  

Team members should be identified based on alignment of professional expertise with the areas of need, and interest.  A considerable amount of new work will be part of the unit’s charge, and job descriptions and responsibilities of individuals who join would need to be changed, with some work either being set aside or re-scoped to allow for a focus on building the University Library’s teaching and learning capacity.  

An implementation team should be charged with recommending a path forward:
1. Draft a recommended charge and/or scope statement for the model chosen, including needs and responsibilities drawn from the list above and other emergent teaching and learning needs they identify. The recommended charge and/or scope statement should be shared with units and divisions to get their feedback, and before the implementation team starts its work
2. Review, refine, and update individual roles and instructional work to be taken on by team members in the model selected, including anticipated time commitments for each role.
3. Create a broad, inclusive, and transparent process to identify team members to fill the roles defined.  
4. Recommend membership for the roles selected.
5. In consultations with Library HR, Library Administration, and relevant individuals and units, recommend a process to identify and implement the organizational changes required to adopt the chosen model, including elements such as changes to position duties, individual or unit reporting lines, and creation, modification, and composition of library units.
6. Articulate how the new unit fits within the current organizational structure, and in particular its relationship with the TLAS unit.
7. Create a transition and change management plan for impacted individuals and units, including any interim models of support.
8. Recommend funding and resources for the model required to provide capacity and compensate the increased labor taken on by team members.
9. Recommend a timeline for implementation.

Professional Development
The Professional Development Working Group recommends that the University Library should:  
 
1. Adopt the Basic Instruction Competencies (Appendix 1) as the foundation for teaching and learning professional development programming.  
2. Design teaching and learning professional development programming that aligns with the Basic Instruction Competencies and reflects the prioritization sequence of Delivery, Content, Structure, and Evaluation.  
3. Leverage the established Reference Hub Training program as a model for developing a teaching and learning professional development program that offers a mix of standard sessions that are offered annually as well as supplemental specialized trainings. 
4. Target the teaching and learning professional development program to newly hired graduate assistants while also ensuring it is open and welcoming to staff, academic professionals, and faculty. 
5. Support unit heads and other supervisors in structuring employee time to ensure people are able to attend training sessions.  

Separate from the work of the Task Force, an instruction retreat organized by Alex Deeke in May 2024 led to the formation of the Library Instruction Collective, a grassroots community of practice responding to the needs of instructors based on their experiences.  This organic, informal group has begun to address some needs related to #3, while also organizing discussions around more advanced topics from the literature and practice at other institutions. The collective’s work has the potential to complement the core program recommended in this report with more timely, member-driven interests and experiences.

Assessment 
The Task Force combined internal discussions with the divisional representatives, a survey of colleagues involved in instruction, discussions with the Library Assessment unit, and a review of the literature to compose the recommendations below.  Results from the survey indicate interest in a broad range of metrics and methods, but little use, which aligns with respondent desire to learn more about how and when to best incorporate unfamiliar metrics. These recommendations suggest both an organizational structure for supporting teaching and learning assessment work, as well as additional needs and next steps to build out a longer-term assessment support program.

1. Create a sustainable instruction assessment framework – Support for assessment requires a combination of structured and supported data collection tools such as LibInsight, professional development opportunities, and a leadership group to help build community and shared understanding of how assessment of library instruction can help improve practice and connect the work of the library to campus teaching and learning goals.
2. Form a community of practice – Connected to the organizational structure recommendations, the leadership group for Library teaching and learning, in concert with the Reference Management Team and the Library Assessment Committee, should support a community of practice to support investigation, adoption, and professional development for teaching and learning assessment.  
3. Conduct more investigation into metrics that connect to positive learning outcomes, student success, and willingness to engage with the Library – The survey results confirm findings in the literature review, which indicate that connecting attendance or participation in library workshops to student learning outcomes is fraught with challenges.  The team’s findings were not definitive enough to address the charge’s call to identify specific metrics where an impact on students was made.  More investigation into what impacts Library instructional practices have on student learning at UIUC should be conducted, and it should consider the role of instruction alongside other Library services in contributing to student learning outcomes.
4. Develop shared assessment strategies - Survey data reveals common interests in both currently applied assessment methods and areas where new or different methodologies might be investigated.  As part of the community of practice, methods for documenting and sharing common assessment strategies should be developed - such as a library assessment toolkit, similar to what the University of Minnesota Libraries and others have created.
5. Identify an infrastructure for data collection and sharing – Although the Library has a support infrastructure for teaching and learning data collection in Libinsight multiple methods for storing data are currently used, which can make comparing and learning from colleagues challenging.  Individual instructors or units may also design assessment tools and collect data which are well-aligned with their discipline, but don’t fit within the LibInsight architecture.  Through guidance from Library Assessment, a data storage and analysis system which enables easier collaboration and adoption of best practices should be designed.  This work could connect to the repository recommendations.

Instruction Promotion
1. Support staff and GAs for building successful programs.
In order to effectively support instruction, the Library would need to increase the level of support for this work. This would include recognition in review cycles and increased teaching support. This would need to go hand in hand with consideration and recalibration of the scope of position workloads. The amount of faculty, staff and hourly positions have steadily shrunk: from FY2010 to FY2022, professional positions have reduced by 14, support staff by 25%, and students by 50% (FY25 Budget report, p. 17). Yet the campus gets bigger and the library is pulled in many different directions.

2. Inward discussion and consensus and outward communication about the service we provide.

To ensure promotion of instructional workshops across all the libraries and effectively communicate information to the entire campus, we recommend that libraries model their instructional services pages practices from the following examples:

TLAS Instructional Services Page
SSHEL Instruction Page
Ricker’s Teaching & Learning Menu

Furthermore, we suggest that units utilize the Marketing and Communications team to develop promotional strategies to advance their unique instructional services and programs. .

3. Begin with well-established and successful instructional programs that use promotion
Establish guidelines, best practices, workflows around the library promotion of instruction, evaluate successful instructional programs such as the Savvy Researcher Workshops or the TLAS Comp/Rhetoric Program. The Special Collections Division also has successful practices for reaching community members to connect them with instruction on using library collections and resources, such as programs for utilizing library resources in genealogical research.  These can be used as guideposts to develop resources for how to promote other instructional programs across the Library.

Academic Program Review external reviewers said in thinking about future changes to improve they recommended that “The new Dean should carefully consider how any new positions can further the success of strategically important units that are currently understaffed. For example, marketing and communications was identified by many groups as requiring a further staffing commitment as well as infusing the work of these “functional specialists” into the daily operations of the library.” This approach could help to establish these guidelines/best practices. However, it must be noted that out of the recent position proposal process, none of the proposed positions that could be scoped to take on this work or provide instruction support more broadly (director of outreach, eLearning specialist, First Year Experience and Transfer Librarian) were funded. This suggests a need to establish what the current priorities are for instruction in the Library and whether there is institutional will to undertake more centralized support.

Instruction Technology
Through consultation with peers, four categories of need were identified.  Classroom support encompasses use, accessibility, and ergonomics of teaching spaces.  Production of teaching materials revealed needs for learning how to create digital learning objects, from videos, to libguides, to Canvas modules and courses.   Remote teaching revealed needs primarily for support of hybrid teaching, and less need for online-only teaching than at the inception of the task force in 2021.   Finally, coordination and communication on technology infrastructure included training on teaching spaces, professional development for teaching pedagogies, and support for an online repository of teaching materials.  The full recommendations are: 
1. Establish a consistent calendaring system for booking teaching spaces
2. Provide training for instructors providing hybrid or online instructions sessions
3. Develop materials/documentation/best practices around creating digital learning objects 
4. Develop training for online/hybrid teaching pedagogies on utilizing digital learning objects alongside classroom teaching
5. Investigate options for improving teaching capacity within unit-level spaces 
6. Continue to investigate and improve accessibility and ergonomic needs on a regular schedule
Instructional Materials Repository
A list of repository features is included in Appendix 2.  

We recommend appointing an implementation/follow-up team to investigate platforms for hosting a repository, and conduct pilot to evaluate how actual usage matches the interest uncovered through the task force’s research.  CITL may be currently investigating campus-wide needs for a shared instructional materials repository.  The implementation team described below should stay in contact with CITL to monitor their progress and determine fit with the specifications recommended above.  The implementation team may identify other software solutions which match the desired features, and could conduct a comparative study as part of the pilot.  Other solutions considered by the task force include the campus wiki. 
 
The implementation team will fill the role of the Oversight team described above, with priorities for developing the following areas for a pilot implementation: 
1. Develop a submission process for repository content.  The process should define qualifications for contributors (e.g. requiring a designated teaching role within the Library), and a review process to ensure content fits within the scope of the repository.  The submission process should include basic documentation on the platform’s intake process, including required metadata, and a process to avoid unintentional duplication of material or content. 
2. Develop a periodic Oversight/Review process with a timeline.  The process would be led by the implementation/oversight team, while content creators would continue to own the content.  Weeding and long-term maintenance process should be documented as part of the implementation. 

6. Appendices
Appendix 1: Basic Instruction Competencies (Final Version, August 2023) 
 
All University Library instructors should be able to:   
 
1. Content: Information Literacy Integration  
a. Maintain awareness of student assignments and the role of the library in completing these assignments.  
b. Communicate and collaborate with others to integrate appropriate competencies, concepts, and skills into library instruction sessions, assignments, and course content.  
 
2. Structure: Instructional Design  
a. Define goals and outcomes for learning experiences.  
b. Create learner-centered course content and incorporates activities directly tied to learning outcomes.  
c. Sequence information in a lesson plan to guide the instruction session, course, workshop, or other instructional material.  
d. Scale instruction to the amount of time and space available.  
e. Consider learner needs, prior knowledge and experience, motivation to learn, cognitive abilities, and circumstances under which they will be learning.  
f. Integrate technology into instruction to support experiential and collaborative learning and improve learner receptiveness, comprehension, and retention.  
 
3. Delivery: Teaching   
a. Create a learner-centered teaching environment by using active, collaborative, and inclusive learning activities.  
b. Seek to clarify confusing terminology, avoid excessive jargon, and use vocabulary accessible to learners.  
c. Encourage learners to ask and answer questions by allowing adequate time, rephrasing questions, and asking probing or engaging questions.  
d. Modify teaching methods to match the class style and setting.  
 
4. Evaluation: Learning Assessment  
a. Assess the impact of learning experiences and learner performance.  
b. Adjust instruction based on assessment data to improve engagement and learning. 
 
Appendix 2: Repository Features (September 2023)
 
Platform – The software chosen should include integrations into existing campus tools (Canvas, MediaSpace, etc.), and utilize LDAP or Shibboleth integration for campus authentication and ease of use/access.  It should have multilanguage/multi-script support, and allow linking to outside content, such as Youtube and other instructional repositories (e.g. Project Cora, ACRL). The platform should have multiple and flexible retention and update policies, and provide mechanisms to provide feedback to material creators. 
 
Metadata – Desired metadata fields for each learning object in the repository include: 
1. Title/name of entry 
2. Author/Creator 
3. Owning Library Unit 
4. Discipline/subject 
5. Type of material/e.g. full lesson, activity, etc. 
6. Description, can include purpose learning object 
7. Date of creation 
8. Date of modification(s) 
9. Learning outcomes 
10. Creative Commons license options 
11. Comments and feedback to facilitate questions and about use and reuse 
1. For example - where else is material used once it is deposited? 
2. System to count re-use and allow for sorting by most used materials 
12. Instructions on use and context for applying the material  
13. Tagging (like Libguides) or controlled subject terms  
14. General timelines/tips for creating/modifying and implementing lesson plans (e.g. 6 hours of prep, 2 hours in class) 
 
Moderation Features – The platform should provide the ability to enforce stylistic, metadata, and content guidelines. 
 
Sharing options - Content should be able to be made public or private, including options to share outside of campus affiliation, based on individual content creator preferences.  Creators should have control over how much and what types of content they upload are available to be downloaded. 
 
Search integration – Repository content should have search features which incorporate the metadata fields defined above, and be integrated with other appropriate discovery tools to facilitate access to content. 
 
Maintenance 
There are two areas for ongoing maintenance – maintenance of the platform and associate technology requirements, and maintenance of the content.  Support for the platform should include collaboration between Library IT (IMS) and the vendor or campus partner operating the selected software. 
 
Content maintenance will be a shared responsibility between content creators and the oversight team described under Recommendations below.  Responsibilities include periodic review of content for relevancy, accuracy, and alignment with unit and individual instruction priorities.  A retention policy should be developed by the oversight team to identify additional characteristics which might trigger a review of content for fit and ongoing inclusion in the repository.  Mechanisms to archive content which is not actively used should be developed by the oversight team. 
 
Administration and Oversight 
An oversight team consisting of Library IT liaisons, instructors with content in the repository, and administrators with oversight of teaching and learning would lead efforts to acquire, review, maintain, and promote training and usage of materials in the repository.  The oversight team reviews incoming submissions, works with content creators to help them prepare materials accepted for submission, and leads review processes to ensure currency and accuracy of repository content.  The oversight team also connects materials in the repository to related campus efforts to assist in marketing and promoting Library instructional services to a campus audience. 
 

